MOVE 4 NEW HORIZONS
REPORT OF THE WORKSHOP ON
MONITORING & EVALUATION
SEPTEMBER 18-20, 2008
Instructor: Valeria Kunz (SAD project manager)
Participants: 5 social mobilisers: Chhabi Pariyar, Liladhar S.K., Santosh Chanara, Girda Lal
Nepali, Ram Bahadur Nepali, Prakash Swarnakar (DWO Kathmandu team leader), Baburam
Bishwokarma (DWO Dang project coordinator), Kiran V.K. (DWO Dang finance + admin. assistant),
Imran Ansari (translator)
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1 Programme

Morning

2. Activity: Introduction of participants
3. M4NH: project idea + SAD's inputs
4. Activity: Perceptions of M&E
5. Introduction into M&E and SAD's approach

Morning

Afternoon

6. Presentation of baseline study results (Prakash)

7. Activity: Problem tree (Problem analysis)

8. Activity: Objectives tree (Aims)

9. Indicators: Definition + criteria

Afternoon

FRIDAY, SEPT. 19

THURSDAY, SEPT. 18

1. Welcome and introduction

10. Activity: Brainstorming on indicators for our project, presentation of group work, discussion +
selection

Morning

12. Standard M&E methods
13. Creative M&E methods

Afternoon

SATURDAY, SEPT. 20

11. Introduction + Activity: Methods of data gathering for M&E

14. Activity: Brainstorming on M&E methods for our project, presentation of group work, discussion +
selection

15. Activity: Workshop evaluation
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2 M&E: SAD’s approach
At first, participants were asked to write on a sheet of paper what they associate with M&E. The
question “What comes to your mind when you think of monitoring and evaluation?” revealed the
following answers (translated + summarised into keywords):
- M&E is an activity to find out whether the aims or the purpose of the project were achieved
or not.
- It is done from the beginning until the end of the project.
- Process of finding facts about the project and improve it according to the results.
- Evaluation is a way of measuring whether the work was done in a proper way.
- Monitoring is a continuous process which checks whether the aim of the project is going
ahead or not according to the purpose. Evaluation is a repeated activity which measures the
effect of the programme. It is a comparison of the planned aims of the project with its actual
effects.
- M&E is a way of observing the activity in a proper way.
- Monitoring is a repeated activity which is done to measure functioning according to the aims
and purpose and its result is evaluation.
Local project staff is often not very motivated to carry out M&E activities. M&E is in many cases
perceived as a burden and a control mechanism imposed by donors. Local project staff often lacks
the time and the knowledge to do proper M&E and there is confusion about different concepts of
M&E.
What is M&E? M&E stands for monitoring and evaluation. It is important to keep the two apart:
What?

When?

Why?

Monitoring

On-going gathering
(and analysis) of
information

Continuous

Document results, processes and
experiences as a basis for steering
decisions and learning processes

Evaluation

Assessing data and
At the end of a project
information to
or of a project phase
establish a judgement

Allows for strategic decisions

Monitoring is a continuous process, whereas evaluations are carried out at specific points of time in
the course of the project (mostly at the end of the project or a project phase).
For SAD, M&E is not an imposed instrument of control, but nevertheless important. It should be an
integral part of every project, because it allows for learning over the course of the project. By
systematically collecting experiences, project activities can continuously improved and the project
can be made more effective.
To make sure, that we also learn from experiences for our future work, M&E should be embedded
into planning.
Evaluation

Planning

Monitoring

Implementation
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This is called Project Cycle Management (PCM) and it means that experiences from the
implementation of the project activities are monitored and evaluated on a regular basis and the
knowledge about successes and failures is integrated into project planning in order to make future
project activities more effective.
Running a project without M&E is like flying a plane without
instruments. The instruments of a plane allow the pilot to correct the
course of the plane during the flight. They show whether the plane is
flying into the wrong direction and the pilot needs them to land the
plane safely. In the same way, M&E show the project staff whether the
project activities are leading to the planned results or whether they
have to adjust them in order to make the project more effective.
In order to gain a detailed picture of the project, SAD believes it is essential to involve the project
staff that is working with the target group on a daily basis. Donors often require an evaluation done
by an outside person. This is called external evaluation. Also, in our project, we need an external
evaluation to be conducted after 2 years. This is important to be accountable to the donor and to
show him what we have achieved with our project. But we believe that in order to gain a better
understanding of successes and failures in the course of the problem and to allow a learning
process to take place, we need to conduct evaluations also by ourselves. Thereby, we get an indepth-picture of the project and are able to learn from experiences.
As project staff working with the children every day, you are crucial for the success of the project.
During your work, you make your experiences and draw your conclusions out of them
automatically. This shows that evaluation is a very natural human process: We evaluate all the time
while we observe our environment, reflect on what we’ve seen and learn from it. So evaluation is
something very natural. Your experiences are very valuable information. For making experiences
also useful for others, however, we need to grasp them in a more systematic way. Therefore, we
need a good monitoring system: Monitoring collects data in a systematic way so that others will
also understand your experiences and be able to learn from them, too. This is especially important
for the staff in higher levels of project organisation, who need this data for planning, but equally for
other interested actors (like other organisations doing similar projects). That’s why we also want to
publish the results of our M&E, so that others will be able to read about our experiences and use
them for their own projects.
Because you make will get the most valuable information by working with the facilitators, the
children, the parents and the communities everyday and because we need your support and
motivation for implementing a good M&E-system, we wanted to involve you from the beginning.
This is why this workshop is conducted now.

3 Aims of the workshop
•
•
•
•

Definition of the problems we want to address
To gain a common understanding of the aims of the project
Define how to measure successes and failures
Define how to learn from experiences
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4 Problem analysis: Problem tree
After the presentation of the baseline study results by Prakash, the concept of a problem tree is
explained. Participants were asked to do problem trees for the core problem we want to address
with our project: lacking access of disadvantaged children to schools. The four groups
presented their works:

The different problem trees were discussed and summarized into a joint one:
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5 Definition of aims: Objectives tree
With our project, we want to address the core problem and change the situation. Our main
objective is to integrate disadvantaged children into schools. We can turn our problem tree into
an objectives tree by turning the core problem into our main objective, the causes of the project into
positive conditions and the negative effects into positive ones. Participants were asked to do that in
the plenum. Then, activities were added: They should be related to the positive conditions or the
projects main objective itself.
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6 Indicators
When it comes to measuring, it makes sense to distinguish between activities and their impact. Like
this, we measure the process of the implementation of the project activities on the one hand and
the effect / impact of the activities on the other hand:
- How are activities carried out?
- What are their effects?
The units of measure we use for measuring this are called indicators. Eg. for measuring how NFEclasses were carried out, we can count how often classes were held, how many participants
attended, etc. and compare whether the actual number corresponds to the one we had planned.
Because we can often use numeric indicators like the ones in the example, measuring how
activities were carried out is usually easier than measuring their effects. Effects are often less
tangible and cannot be expressed in numbers, only. For example, in order to measure whether the
children’s self-confidence was increased, possible indicators could be their ability to speak in front
of others, their general participation in class, etc.
The participants were asked to think of indicators for measuring how activities were carried out.
The group work showed that the concept of indicators had not become entirely clear, yet. One of
the groups put the effects of the activities instead of indicators measuring the implementation of the
activities itself. With the propositions of the second group and some more added by Valeria, the
following indicators for measuring how activities were carried out were defined:
ACTIVITIES
NFE classes

School infrastructure support

School material support

Formation of Child Clubs

Women’s savings/creditgroups
Trainings for
- Local project staff
- Facilitators + social
mobilisors
- Teachers

INDICATORS
No. of NFE classes
No. of locations
No. of participants
Background
Age of participants
No. of schools supported with
- separate toilets for
girls/boys
- drinking water
- playground
- fence
- maintenance
Location of schools
Total amount of financial support
No. of schools supported with
- books
- paper
- pencils
- blackboards + chalks
Location of schools
Total amount of financial support
No. of Child Clubs newly formed
Location of CC
No. of members per CC
No. of meetings
No. of events/projects realized
No. of events/projects financially
supported + amount of support
No. of groups newly formed
No. of credits
Initial fund repaid?
Topics covered
No. of participants
No. of trainings + duration

TARGET VALUE
15 per year
15 per year
Around 20 per class
Disadvantaged
6-12 years
10 over 3 years

At least 1 in every VDC
As budgeted
10 over 3 years

At least 1 in every VDC
As budgeted
10 over 3 years
At least 1 in every VDC
9-12
On average 1 per week
As many as possible
As budgeted
11 over 3 years
As many as possible
Yes, after 1.5 years on average
As planned + more if necessary
-

SM + local project staff: 3
days M&E training per
year
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-

Women’s S/C-groups
Child Clubs

Monthly meetings of
- Facilitators + social
mobilisors
- NFE committee
- Women’s S/C-groups
- Child Clubs
Lobbying with local political
authorities / NGOs / INGOs,
etc.
Material support to
participants at school entry

-

No. of meetings
No. of participants?
Every stakeholder represented?

SM + facilitators: two 9day trainings per year
- Teachers: two 3-day
trainings per year
- Women’s S/C-groups:
initial training
- Child Clubs: initial +
refresher
One per month
As planned
Yes

Who was met?
No. of meetings

All important stakeholders
As per necessity

No. of students supported
What was provided?
Total amount of support

As per necessity
As per necessity
As budgeted

CHILDREN IN CHILD
CLUBS

CHILDREN IN NFECLASSES

In a next step, indicators for the impacts of our activities were defined in the plenum. To make it
easier to imagine the impact, we structured it according to the different target groups: children in
the NFE classes, children in the CC, parents, teachers, political authorities/the community. The
impact of our activities takes place in these target groups. The following list shows the indicators
that were found for measuring these impacts:
IMPACT
Integration of participants into
schools + long term progress
Learning progress of children
Increased self-confidence +
motivation of children

Empowerment: awareness and
promotion of their rights + interests
in the community
Capacity building (project/event
organisation, creativity, child rights)
Strengthen cohesion among
children

PARENTS

Awareness for importance of
education

Awareness for gender equity

INDICATORS
No. of former NFE participants integrated
into schools / attendance after 1,2,3
years?
School entry test results
Ability to speak in front of others
Observed change in behaviour
Regular attendance
Behaviour in sport and play activities
Knowledge about their rights, ability to
raise voice for their interests, participation
in relevant decision-making bodies (NFE
committee, parent’s meetings, etc.)
No. of projects / events organised, selfmade wallpapers, own ideas realized
Joint decision-making
New friendships emerging
Cohesion within CC
Helping each other
Knowledge about education
Support for integration into NFEclasses/schools
Cooperation with facilitators / teachers
(check attendance, homework, send
children well nourished)
Representation in educational bodies
(parents’ / NFE-committee)
Promotion of girls (see indicators above)
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Economic empowerment of
mothers

LOCAL PROJECT
STAFF

LOCAL
GOVERNMENT /
COMMUNITY

TEACHERS

Better quality education

Awareness of discriminatory
practices
Support for our aims

Improved living standards
Increased economic independence
Newly established small businesses
More child friendly teaching style (no
physical punishment, inclusion of
marginalized children, application of active
teaching learning, use of provided)
Students test results
No. of drop-outs
Good relationship students/teachers
Inclusion within classes
Good relationship with parents
Good relationships / regular meetings with
project staff
Consultation of project staff for decisionmaking
Cooperation in project needs (e.g.
provision of data)
Provide funding

Motivated + satisfied with their
work

Staff turn-over
Absences
Quality of work
New ideas brought in
Accountability

Capacity building

Knowledge about issues taught
Applicance of knowledge
Punctuality of reporting

7 M&E methods
With a game activity (3 participants had to guess a plastic whale by touching it at different parts,
with their eyes closed), the importance of adopting different M&E-methods was emphasised. Every
method can only show one part of the reality. So we need different methods in order to get a
picture of the whole. The same applies for M&E of our project: we need to have different methods
to get a clear picture of our project reality.
There are methods that are widely used and accepted for gathering data on the progress of the
project and others that are rather new and unconventional. For a multi-method approach, it is
important to know both of them.

Conventional M&E methods
They are well established in social research and there exist clear rules how to adopt them. The
three most widely used were presented:



Questionnaires

Example: Questionnaire for facilitators, M4NH
Questionnaires most often are a form with different questions and given answer categories (e.g.
yes / rather yes / rather no / no) on them. This makes questionnaires very easy to analyse. The
number and percentage of every answer can be easily calculated. However, there might be some
questions in a questionnaire, as well (no given answer categories, answer has to be written down)
and they have to be analysed separately.
At the beginning or the end of the questionnaire there is often some questions about the person
and background of the respondent (age, sex, cast/ethnic background, etc.).
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Questionnaires are often mixed up with interviews. The difference is that in case of questionnaires,
the respondents fill in the questionnaire form themselves. If another person would ask the
questions and fill in the answers in a form, it would be a structured interview. That means
questionnaires can only be used with respondents that are able to read and write, whereas
interviews can also be conducted with illiterates. Questionnaires should not be too long, otherwise
concentration of the respondents and hence the quality of their responses will decrease
significantly.



Interviews

There are two types of interviews: Individual interviews and group interviews (focus group
discussions).



-

Individual interviews
It is usually distinguished between open (without given questions) or structured (interviewer
follows guidelines with given questions), but mostly interviews are something in between:
The interviewer has to follow a guideline with the most important questions, but also asks
further questions if he/she finds it necessary (e.g. for clarification of an unclear answer).
The setting of an individual interview should be quiet and undisturbed with no other persons
around that could influence the respondent’s answers. The interviewer should be trained in
advance so that he knows the aim of the interview well and acts properly during the
interview (e.g. not influence the respondent by acting to dominantly). If both these
prerequisites are given, interviews can provide in-depth answers to relevant questions.
It is a big advantage of interviews that the respondent doesn’t need to be literate. But
therefore, answers need to be recorded on tape or put down in keywords. It should never be
the same person asking the questions and taking notes, since this is hardly feasible at the
same time. So there needs to be a third person taking notes if a tape-recorder is not
available.
The disadvantage of interviews is that the analysis of the data gained out of interviews is
time-consuming and requires knowledge of methods for qualitative data analysis.

-

Focus Group Discussions (FGD)
FGDs are conducted with groups of 8-12 persons. The discussion usually lasts for 1-2
hours. The interviewer starts with a broad question that should provoke a discussion to be
initiated between the participants. The interviewer only intervenes if the discussion goes into
a direction that is not relevant for the main topic anymore or if he/she realizes that some
participants cannot express their opinion. FGD are very helpful to get a detailed picture of a
topic / problem because different perspectives / opinions are revealed.
Respondents don’t need to be literates and FGDs are less time consuming than if individual
interviews would be conducted with every participant. But therefore, group dynamics and
hierarchies can hinder free expression of all opinions in a group-setting. If one of the
participants is very dominant, there is a danger that the whole discussion will be biased
towards his/her opinion.
That’s why FGD require a very good preparation by the interviewer (knowledge about
possible group dynamics and ability to intervene if necessary) and it is crucial to think
carefully about the composition of the groups in order to prevent possible hierarchies to play
(e.g. it might be useful sometimes to separate men and women into two groups if women
would be hesitant to express their opinion freely in front of men or if men don’t leave them
enough space to express their opinion). For very sensitive or personal topics (e.g. health /
familiy topics), individual interviews are more adequate.
For the record of what has been said and the analysis of it, the same requirements apply to
FGD as to individual interviews (see above).

Observation

The project staff that works with the target group every day gathers the most useful information by
observing successes / problems / changes in individuals all the time. In order to make these
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observations useful for M&E they need to be but down in a more systematic way that allows to
analyse them. Observation forms can be useful instruments for this.
Example: Weekly reports by coaches in SAD-project in Bam, Iran. Coaches filled in forms on a
weekly basis reporting on the following:
- quantitative data (No. of participants, how many girls/boys, age)
- activities conducted
- observations on general atmosphere, group dynamics, individual problems / changes,…
If such forms are filled in properly and regularly, they can reveal very useful information for M&E
because this information comes really from “the source” of the project activities and from the people
that know the target group best. However, observations are subjective and can therefore be biased
depending to the person reporting them. Project staff often has a tendency to report only positive
observations and to leave out the negative ones out of fear they might discard their own work.
However, it is especially the problems and negative effects that occur during the implementation of
the activities that are relevant for M&E: if they are known, solutions can be found – if they are not
reported, problems will persist over the whole course of the project and render it less effective. To
prevent such positively biased reporting and to get the necessary motivation from the project staff,
it is important to involve them into M&E from the beginning and also share results with them in a
participatory way.

Creative / unconventional M&E methods
Besides these conventional methods of gathering data for M&E, there are other approaches that
are rather unconventional because they apply creative methods for gathering data. SAD has
started to work with such approaches, as well, out of the conviction that M&E needs to be
participatory and involve the target group of the project. Since target groups in our projects are
mainly children and youth, we had to adopt methods that are suitable for them, easy and fun to do
at the same time. Four such methods are presented below. What they all have in common is that
questions / answer-categories are not pre-set, but these methods give the respondents much
freedom to express their own opinion.



Storytelling

Storytelling can take different forms (according to favourite / literacy, etc.): Project staff or the
children themselves can be asked to put down their personal experiences / observations / opinions
in the form of a story, a poem or a diary for example. This leaves them a lot of freedom what they
want to write and can reveal a very in-depth personal perspective. However, they have to have
good writing skills, already. Otherwise, stories can also be recorded on tape, but then they are
more difficult to analyse.



Photo Monitoring

Example: Photo story from Lebanon
In each of the classes of our project in Lebanon, one of the participants was responsible to
document the activities of one week through their own eyes by taking pictures. Therefore, they
were given an instant camera, allowing them to take 24 pictures. Out of these, they had to select
the 3 pictures that captured best what the activities meant to them. Moreover they had to put them
together in a kind of photo story with written explanations. Thereby, we got very nice and
informative documents of how the project activities are perceived differently by the different
participants. When using this method, it is important to give participants a clear task what they
should document with the camera (otherwise, they will take pictures of anything). When pictures
are taken and developed, the photographer should also provide an explanation what the pictures
show out of his/her perspective and why he/she has taken them. Otherwise, interpretation will be
very difficult or could go into a completely wrong direction. The disadvantage of this method is that
it is rather expensive to buy cameras (even if it’s only instant cameras) and their proper use has to
be ensured (children need clear instructions how to use them and they need to handle with care
with the camera).
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Drawing

Instead of taking pictures (i.e. if it is financially not possible to buy cameras or if the children are too
young to use them), children can also be encouraged to draw pictures. This is something all
children like to do, it creates interesting data for the use of M&E and it is nice material to show to
others (i.e. for reporting to donors / PR purposes). Like with photo monitoring, the suggestion to
make a drawing should always be accompanied by a clear instruction what should be drawn. For
example, possible topics could be: a picture of myself (the child) / a picture of myself in 20 years /
this is where I live / this is a person that means a lot to me, etc. Equally, the child should given the
chance to explain the picture himself/herself, in order to prevent wrong interpretations. This can
also be a good starting point to start an interview with a child (e.g. about his living situation,
personal problems, etc.) because it could help the child to talk about things that it might have
problems to express otherwise.



Drama / role play

Children could also be encouraged to express their feelings through drama or role play. It is
sometimes easier for a child to “talk” about difficult issues by taking another role and play. They
could for example be asked to portray life stories / important events in their life / relations to others,
etc. through role play.
This was demonstrated during the workshop with an example: Two participants were playing. One
played himself, a workshop participant, the other was playing a friend that he met in the street after
the workshop. They started a conversation on the workshop: what it was about, whether he had
learned a lot, how the atmosphere was, etc. Like this, important information can be gathered for the
use of M&E. However, role play has to be recorded somehow: either with a camera or by taking
notes.
M&E cannot only be conducted with such creative methods, but they are a very good supplement
to standardized methods of data gathering, because they allow children / youth to express their
own opinion. They are especially suitable to measure qualitative aspects like the impact of project
activities on the participants, opinions, attitudes, change in behaviour / perception, etc. That’s why
SAD suggests combining standardized methods of M&E with such creative methods in order to get
an in-depth picture of the project activities and their impacts.
The workshop participants were asked to think of possible methods in groups that could be used
for M&E in our project.
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8 Workshop evaluation
To evaluate the workshop, participants were asked to put stickers with different colours + meanings
on the workshop programme:
Red = here, I learned a lot
Blue = here, we didn’t have enough time
Yellow = this was too complicated
Green = this was fun

The result shows the following:
- On the first day of the workshop, the participants learnt a lot and had fun at the same time.
- From the second day on, some found the contents too complicated and there seemed to be
a lack of time. This refers mainly to the work in groups. For some participants, there was
apparently not enough time available to understand the task and to fulfil it properly. Some of
the uncertainties could also derive from the fact that all explanations by the instructor had to
be translated and uncertainties prevailed because they were not expressed directly to the
instructor.
- The participants seemed to have learnt most during the inputs of the course instructor.
These inputs were also perceived as being fun.
- Lessons to learn from the evaluation results: The instructor can for a next workshop provide
more inputs herself in order to clarify things properly (without being worried that this will be
perceived as boring by the participants). Group work should only be conducted with a sound
basis of knowledge and after having made the task clear enough.
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9 Next steps
The results of this participatory workshop will form the basis of the M&E concept of the M4NH
project. This concept will define the methods, indicators and processes of the M&E for the project.
A first draft of the concept will be elaborated by Valeria and sent to the local project staff for their
feedback.
Recurrent meetings every 6 months (upon the SAD visits) allow the project team to discuss how
suitable the M&E concept is, how well it was implemented and how its findings could be integrated
into further planning (how can we learn from results?). Exchange about the current state of
implementation, as well as intermediate M&E results will take place continuously between the local
project staff/management and SAD.

Tulsipur / Dang, September 27, 2008
Valeria Kunz, SAD
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