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This publication was envisaged as a response to 

the many barriers young sports leaders face in 

promoting participation for all abilities. As long as 

young people face hurdles in accessing sport, par-

ticipation for all is not a reality and we as a society 

have failed to create a world of Sport for All.

Constantly facing barriers often leads to feeling  

discouraged, powerless and pessimistic in regards 

to having the ability to impact one’s local reality. 

Through creativity, adaptation and a thorough 

analysis of the situation, young leaders can develop 

methods to overcome hurdles and ensure an em -

powering positive experience for young disabled 

participants. A simple change in perception – looking at ability rather than dis-

ability – can offer the positive experience from which empowerment is built. 

The ENGSO Youth committee is proud to have had the chance to coordinate 

this publication, which shows the ideas and conclusions of young Europeans 

who are actively involved in shaping the European society and share the  

common vision of creating an inclusive and participative European youth sector.

This tool should empower further young leaders across Europe, as only in 

 plurality we can move towards the realisation of a diverse world of sport in 

which equal opportunities for access becomes a norm. I would like to express 

a special thank you to all contirbutors and all who will share this publication 

with others.

Karine Teow

Dear Readers,

Karine Teow  

Vice-Chair of ENGSO Youth 

www.youth-sport.net
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As the president of the EPC, I am very glad that we 

have had the opportunity to realise a publication 

focussing on disability and sports. This publication 

should help to offer an inclusive sector for all young 

Europeans who have disabilities, are facing discrimi-

nation or live in a difficult environment.

We fully support initiatives, such as “Youth can open 

doors to all abilities in sport”, which help to inspire 

and create awareness of the multitude of possibili-

ties that we have in and through sports to develop a 

truly inclusive European youth sector. 

Through this joint project, we are pleased to deepen 

our work with ENGSO Youth, and hope to collabo-

rate on many more occasions in the future. 

We wish all readers and young people great suc-

cess and lots of fun with this publication and hope to 

create a common basis of understanding.

With the best wishes,

John Petersson 

Dear sports friends,

John Petersson  

President of the European 

Paralympic Committee

www.europaralympic.org

Impressions of Marge Kõrkjas, a participant at  

the Engso Youth study session “Towards all 

inclusive sport for All – youth opening doors to all 

abilities” in Budapest, october 2011:

When I heard about the ENSGO Youth study ses-

sion, I was impressed and excited by the theme 

as it has always been very close to my heart. After 

applying, I was hesitant as a week in another coun-

try and using another language seemed like a big 

challenge. However as soon as I arrived I knew I 

didn’t need to worry. The training allowed me to 

mix with 30 other young people who all had differ-

ent experiences and expectations from across the 

sport sector. Working together during the week 

helped us understand that for youth with a dis-

ability it is sometimes enough for us, as leaders or 

people working with them, to change the way we 

think – we need to think ability!

I came to the conclusion that sport is the best way for disabled people 

to feel included as members of society. Since then, I have played one of 

the games we created in Budapest “Tom and Jerry Burns” with my train-

ing group and the young people really enjoyed it. We want to use this 

opportunity to share our ideas, and I wish everyone of us to be strong in 

our dreams, ideas and thoughts in order to create inclusion for all.

Marge Kõrkjas

Marge Kõrkjas 

Swimmer 

Estonian National Team

Medals at the Paralympic  

Games since 1992:  

2 Gold, 4 Silver, 1 Bronze

We need to think “ability”
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Part 1 – Context YOUth can open doors to all abilities through sport was inspired by  

the conclusions, expertise and discussions of three educational events 

aspiring to remove prejudice and ensure participation for all:

Engso Youth study session Youth voices through inclusive sports, 

July 2010 

EPAs training for young leaders working with people with 

 intellectual disabilities, February 2011

Engso Youth study session Towards all inclusive Sport for All – 

youth opening doors to all abilities, October 2011

The combination of these activities brought together over 70 young 

leaders from 30 different countries across Europe. Together they 

exchanged experiences, identified barriers, shared examples of good 

practice and used their diverse knowledge to 

contribute to making ‘Sport for All’ in its real sense 

accessible and inclusive. The content was inspired 

from the events and has been included with the 

purpose of creating a common basis of under-

standing from which the reader is encouraged to 

adapt or build upon to fit their local reality. 

Due to the varying dimensions of the European 

participants and leaders engaging in sport, the 

publication has been written with an understand-

ing that it is targeted towards a heterogeneous 

audience varying in age, language and ability,  

which therefore requires the reader to hold a sense 

of flexibility in the definitions used throughout.

How it all came about …

Do you know what 

intercultural understanding 

means? This could be  

a way to think about it:

1 person = 1 definition 

2 people = 2 definitions 

3 people = 3 definitions 

and so on … 

The more people you add 

into the equation, the more 

diverse the perception of a 

word becomes.
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It is this strength of diversity and understanding in sport that we are 

striving for across this publication. 

Target audience: 

Youth leaders and workers, bearing in mind ‘youth’ is a state of mind. 

objectives of the publication:

Empowering young people to challenge misconceptions allowing 

participation for all.

Promoting adaptability and creativity for inclusion for all, in and 

through sport.

Providing young people with the tools to promote positive change 

aspiring to an inclusive reality in Europe.

This publication aims to inspire young 

people from across Europe to come 

together and prevent marginalisation 

through sport and physical activity. An 

inclusive European solution for all can 

only be brought to the table in adapt-

ing to the knowledge, perception 

and involvement of all young people, 

with and without a disability and get-

ting them to be part of the building 

process of the Europe of today and 

tomorrow.

Are YoU shaping Europe?

Europe was created after the 

Second World War to promote 

unity and ensure the austerity 

of war, that has become our 

historical heritage, would not 

be repeated. Europe is seen to 

promote peace through interac-

tion, cohesion and an increased 

understanding across borders. 

This vision goes beyond eco-

nomic and political challenges; 

it is about people moving together in dialogue, through exchange, under-

standing diversity and individual learning. In a wider perspective these 

aspects are enhanced through participation in sport. 

As set out in the Laeken Declaration 1, Europe’s 

young people are central to making this vision, of 

a united Europe, a reality. As proactive thinkers of 

today, it is vital that young people feel empowered 

to shape their reality and are engaged to contrib-

ute to the decisions that are being made. At an age 

when one defines their many identities, it is also 

the perfect opportunity to build their understand-

ing of Europe. In a participative setting, one forges 

a sense of belonging and is less likely to fall into marginalisation and 

social exclusion. In this context, participation is not only social interaction 

but encourages young people to take charge of their lives and become 

involved in the changes and initiatives that affect them and their future. 

1 – Laeken Declaration on the 

Future of the European Union,  

2001

In December 2001, when the Euro-

pean Council met in Laeken, a fresh 

declaration was adopted commit-

ting the EU to greater democracy, 

transparency and efficiency, and 

setting out the process by which a 

constitution could be arrived at.

Participants at the ENGSO Youth Forum  

in Istanbul

Participants at an ENGSO Youth Study Session
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Young people take part in sporting 

activities as athletes, volunteers, officials, 

leaders and many other roles: 61% of  

15–24-year-old Europeans practice sports 

at least once a week. 

Within a setting where active youth participation, interaction and con-

tribution are means to building a more active and cohesive Europe of 

tomorrow, there is a need for European individuals to be both physi-

cally and psychologically healthy. With an increasing push towards a 

sedentary lifestyle and European health levels falling, there is a need to 

promote sport and physical activity and ensure that opportunities are 

inclusive to all. With this ideology in mind let us define sport, for the pur-

poses of development, as: 

“all forms of physical activity that contribute 

to physical fitness, mental well-being and 

social interaction, such as play, recreation, 

organized or competitive sport, and indig-

enous sports and games.”  

Sport isn’t just a competition, it is an opportunity for people to come 

together, demonstrate their skills and enhance their ability to commu-

nity with one another. Sport has a wide role to play in ensuring young 

people are given the opportunity to participate. 

sport isn’t just a 
competition!

According to the White Paper on Sport (Euro-

pean Union, 2007) , sport is defined as: “… an 

area of human activity that greatly interests 

citizens of the European Union and has enor-

mous potential for bringing them together, 

reaching out to all, regardless of age, of social 

origin […] In addition to improving the health  

of European citizens, sport has an educational 

dimension and plays a social, cultural and  

recreational role”  

When referring to inclusion in and through sport, we need to take a 

holistic approach to understanding sport at a grass root level. Mass par-

ticipation in sports requires inclusion to be understood on the basis of 

access, cohesion, and ensuring equal opportunities for all to participate.

In July 2007, the European Com-

mission officially published its 

“White Paper on Sport” – the first 

comprehensive document on sport 

ever produced at European level.  

It builds on a period of more than 

two decades during which sport 

had gradually become a specific 

topic on the European agenda.

Eurobarometer 334 – ”Sport 

and Physical Activity”, 2010

Report of the UN Inter-Agency 

Task Force “Sport for Devel-

opment and Peace: Towards 

Achieving the Millennium 

Development Goals”, 2003



14

Context

15

To understand the need for inclusion, we need to 

acknowledge the prejudice put into place through 

the word “disability”. Many Europeans have the 

misconception that people with disabilities cannot 

equally be involved in society. These misconcep-

tions can lead to discrimination which is often based 

on fear, leading to demonstrations of ignorance and 

negative stereotyping. Stereotypes can lead to mar-

ginalisation and exclusion, especially within sport. 

This prejudice can be reduced and broken down 

through providing an opportunity for exchange, and 

offering space for increasing individual understand-

ing of the topic.

According to the UN, people with disabili-

ties are defined as “those who have 

long-term physical, mental, intellectual or 

sensory impairments which, in interaction 

with various barriers, may hinder their  

full and effective participation in society 

on an equal basis with others.”  

It is important to understand that each individual will have a differ-

ent challenge to face because of their disability and the way they are 

involved in sport. 

Taking the ‘dis’ out 
of disability

Different understandings lead to different defini-

tions. Typically ‘disability’ can be defined through 

two models, Medical and Social. 

Medical Model: Defines a ‘person with a disability’ 

by comparison to another group and covers many 

different conditions which are broken down into: 

physical, intellectual, sensory/psycho-social, and 

temporary/permanent. The model leads us to see 

people’s inability to take a full and active role in 

society as an inevitable result of their impairment 

(i.e. the problem is a “defective person”).

social Model: Defines ‘disability’ through the barriers created by the 

social and physical environment that inhibits a person with a disability to 

participate in society. This suggests that disability resides in the society 

not in the person. This model leads us to promote positive attitudes and 

modify physical barriers (for e.g. installing wheelchair access in badly 

designed buildings or educating a society that lacks understanding). 

A person with a disability may be regarded as such in one setting, but 

not in another. The perception and reality of disability depends on the 

technologies, assistance and services available, as well as on cultural 

considerations, therefore it may differ depending on the context and 

the environment that you are active in. We believe in the Social Model 

of disability and that certain aspects of society need to be changed to 

enable all to participate. 

This can be reinforced by taking the ‘dis’ out of disability:  

Disability – Dis = Ability!

How are children with dis-

abilities educated and 

treated in your club, country 

and school? What provisions 

are made for children with 

specific  needs and how do 

you think you could learn 

from these methods? 

Article 1, U.N. Convention on 

the Rights of Persons with 

Disabilities, an Optional Pro-

tocol, 2006.

Next time you don’t know 

how to react or what to do 

with someone because you 

don’t understand them, try 

to approach them and show 

interest in learning from 

them. Don’t be afraid to ask 

people how they feel and 

what they need.
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To understand social inclusion we must first understand social exclusion. 

Think of your personal experience, remember when you were excluded 

from a situation, for example when you were being laughed at? How did 

you feel? What happened? How could the situation be changed? 

Understanding inclusion = 
Understanding exclusion

Walker A. and Walker C., Britain 

Divided: The Growth of Social 

Exclusion in the 1980s and 

1990s, London: Child Poverty 

Action Group, 1997 

Social exclusion can be defined as ‘the 

dynamic process of being shut out ... from any 

of the social, economic, political and cultural 

systems which determine the social integra-

tion of a person in society’. 

Understanding exclusion offers a basis for knowing what inclusion is not 

and it is clear that inclusion is directly linked to providing equal opportu-

nities for all to participate in society. 

The World Health Organisation (WHO) defines 

social inclusion as: providing opportunities for 

those members of society who do not enjoy 

the same level of privilege as others and striv-

ing to ensure that all aspects of society are 

‘open to all’.  

When striving for equal opportunities for all, in our case young people 

with and without disabilities, we are looking at using sport as a tool 

for social inclusion. Sport is an attractive tool for young people, which 

entails participation and thus inclusion in an activity and social group. 

If we can involve and open the doors of Sport for All, sport can be a 

stepping stone to inclusion into society and thus, sport becomes a tool 

through which individuals may be included into wider society. 

The World Health Organization 

(WHO) is a specialized agency 

of the United Nations (UN) that 

acts as a coordinating authority 

on international public health.
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Sport is not a solution for exclusion …  

but it can be a catalyst for inclusion. 
 

 

Sport provides shared experiences, participation, action, interaction, 

a safe space, ability-skill development focus, objectives, visible and 

tangible personal development, fun and play, no social pressure in 

interaction – as the objective is to encourage development in a playful 

manner, health in body movement and within the mind-body relation-

ship, belonging, interaction – which creates the basis from which 

human relationships can be built safely, a controlled environment with 

boundaries.

sport can greatly enhance the quality of life  
for young Europeans by:

Encouraging a healthy lifestyle: body maintenance, respect of limi-

tations, spatial awareness, better control and communication between 

mind and body.

Enhancing ability and skill development: progression as an athlete, 

focus on the individual or team skills, development in a specific area, 

encouraging self-awareness, understanding one’s potential and limita-

tions and learning to cope with feedback. In addition, the structure 

within sports offers an opportunity for progression in different roles and 

responsibilities (for eg. as an athlete, coach, referee, volunteer …).

Using sport as a tool

Fit for life: using sports as an 

educational tool for the inclu-

sion of young people with 

fewer opportunities, SALTO-

Youth Resource Centres, 2005

offering a platform for shared experi-

ence: by experiencing together, people 

feel they share something in common, 

sport as a naturally connecting tool.

Breaking through social isolation: pro-

viding a context where young people can 

spend time together at eye level with one 

thing in common: the interest of being 

there. Sport can function as an icebreaker, 

a non-threatening way to bring people into 

direct contact with one another.

Being fun, attractive and participative: 

people can have fun, something which is 

often considered as childish in life 

becomes socially acceptable in the sport 

setting, it requires active participation 

and dedication to regular sessions.

Creating a sense of personal identity and belonging: participation 

allows youth to be aware of their strengths and weaknesses. It allows 

them to experiment, face challenges and thus, encourages progress. 

This experience and situation becomes one of their identities that they 

understand as well as a form of self expression. In addition by taking 

part they create new relationships, their own subculture. Sport gives 

young people a chance to share experiences which in turn develops 

common ground. This can develop a sense of community.

Austrian Paralympic alpine skier  

 Christian Prettner (left), with his guide, 

Andreas Heinz-Erian (right)
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 2. Change to include 

                                

Sport as a tool is attractive because it is often considered a part of play 

which is pursued for the simple joy of participating, therefore inclusion 

through this medium can be implemented in two ways:

Inclusion in sport, with participation as the aim, has been differenti-

ated as access to participation within a specific activity, with equal 

opportunities to participate. 

Inclusion through sport, sport as a tool, refers to the wider impact 

participation has on the individual and the knock-on effect which may be 

developed through participation in sport, such as: confidence, a sense  

of belonging, development of skill and communication. Sport influences 

our vision of ourselves in relation to society and for many individuals this 

can mean the first step to participation and inclusion in wider society. 

“Sport holds an important place in the lives of 

many EU citizens and plays a strong  societal 

role with a powerful potential for social 

inclusion in and through sport, meaning that 

participation in sport or in physical activity  

in many different ways contributes to inclusion into society; 

whereby inclusion in sport involves a combination of Sport for All, 

equal access to sport, equal opportunities in sport, and varied 

demand-oriented sporting opportunities and sport facilities, and 

whereby social inclusion through sport involves inclusive par-

ticipation in society, community development and strengthened 

social cohesion.”

The Inclusion Spectrum Framework and STEPS model (Stevenson  

& Black, 2011) are designed for practitioners to adapt activities  

to remove barriers to participation and make activities inclusive:

The Inclusion spectrum Framework 

Everyone can play – naturally inclusive activities based on what 

 everyone can do with little or no modifications, for e.g. warm ups and 

cool downs, where children can find the level of participation that suits 

them. Another idea may be collecting or gathering games, for e.g. 

 gathering up objects scattered around the playing area and arranging 

them by colour.

Change to include – everyone does the same activity using adapta-

tions to provide both support and challenge across a range of different 

abilities. The STEPS model (space, task, equipment, people and suc-

cess) can be used to provide a structure for adapting and modifying the 

activities (see the STEPS section for examples).

strategies to include people 
of all abilities

The Council of the European 

Union: Conclusions on the 

role of sport as a source of 

and a driver for active social 

inclusion (2010)

 1. Everyone can play

 

 4. Ability groups

 3. Alternate  

  or separate activity

 5. Adapted physical activity 

  and disability sport

sTEPs
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Ability groups – participants are grouped according to ability: each 

group does a version of the same activity, but at a level which suits the 

individuals in each group, for e.g. creating two or more versions of the 

same activity (a standing version and a seated version of volleyball).

Alternate or separate activity – individuals work temporarily on 

 specific skills leading to more successful inclusion in the whole group. 

Sometimes, in order to include someone more effectively, they need  

to practice separately first. Make sure this is not the case most of the 

time though.

Adapted physical activity and disability sport – aspects of physical 

activity based on adapted physical activity or disability sport pro-

grammes can be included in all approaches. This provides specific 

opportunities for students who have disabilities and 

a new challenge for students who do not have dis-

abilities – ‘reverse integration’ (for e.g. children  

with disabilities teach their non-disabled peers a 

 Paralympic sport activity, like boccia, or young 

people can learn the rules, improvise the equipment 

and organise small competitions based on disability 

sport).

Note that activities based on adapted physical 

 activity and disability sport programmes can be 

used in all the other Inclusion Spectrum approaches. 

References:

Black, Ken (2011) Coaching 

disabled children; in Stafford, Ian 

(ed.) Coaching Children in Sport. 

London: Routledge

Black, K. and Williamson, D. (2011) 

Designing inclusive physical 

activities and games; in A. Cereijo-

Roibas, E. Stamatakis and K. Black 

(eds), Design for sport. Farnham, 

UK: Gower

Stevenson, P. (2009) The pedagogy 

of inclusive youth sport: working 

towards real solutions; in H. Fitz-

gerald (ed.),  Disability and youth 

sport. London: Routledge

The STEPS theory can help you when you are thinking about inclusion 

and strategies to include a person with disabilities in an activity or as 

a leader. These are questions you can ask yourself when designing an 

activity in order to make it more inclusive for different abilities and to 

assess what you could change the next time:

The sTEPs Model

S pace   

Where is the activity 

happening?

T ask   

What is happening? 

 

E quipment  

What is being used?  

 

P eople  

Who is involved?  

 

S uccess 

How did it go? 

  

Possible adaptations

Targets nearer or further away  

Height and distance 

Zones of play

Try different ways of taking part  

(e.g. different movement patterns) 

Change rules to aid inclusion 

Be flexible

Size, shape, weight 

Playing surface 

Sound

Coach positioning

Group dynamics (e.g.  

working in pairs/small groups)

Different roles

Challenge 

Timing 

Attainable
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A right to be defended:

The United Nations Convention on the Rights of Persons with 

disabilities is the first legally binding document linking rights of 

persons with disabilities in regards to sport under article 30.5. 

This article addresses both mainstream and disability-specific 

sport. Participation in mainstream sport means that people with 

disabilities take part alongside athletes who do not necessarily 

have a disability. Access and equal opportunities is a legal right 

which we are all entitled to and can defend. 

Part 2 
Putting your knowledge  

into practice
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Peer education, or education for young people, by 

young people and with young people, has a positive 

impact on all who are involved and creates sustain-

ability. A sense of responsibility is developed and 

while peer leaders gain self-confi dence, self-esteem 

and experience, young people become empowered 

to take a leadership role themselves. It is important to remember to 

tailor your project to the needs of the young people and to fi nd the right 

balance between the individual’s interests, skills and abilities.

It is necessary to engage diverse young people from the start and allow 

their ideas to develop throughout the process, as this will give them 

ownership and encourage continuity of the idea. You can empower 

yourself and those around you in just a few steps.

Why you?

The inclusion cycle diagram can help you design inclusive activities 

and evaluate them in 4 steps.

2. Interaction
4. Evaluation

ExperiencesExpectations

M
ot

iv
at

io
ns

In
fl u

en
ce

s Environm
ent

A
bilities

3. Your inclusive solution

1. Person centered 

 approach

The inclusion cycle 

Now it is your turn to “keep 

the ball rolling”: Empower 

yourself and those 

around you by making sport 

accessible for all!
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In analysing the situation, it is important to consider 

each individual as well as the group setting and 

assess their ideal situation. In doing so, you limit 

possible discrimination in terms of looking at one 

individual vs. the norm of the group. You as a leader 

can therefore develop a more realistic understand-

ing of the possibilities at hand. 

Here you are trying to focus on finding out about the 

individual in your sphere of influence: In relation to 

the who, what and why, it is important to understand 

what individuals expect from the activity. Before you 

are able to plan a session that will meet their needs, 

you need to know what they have done in the past, 

what they liked and didn’t like. 

speak to the participants and  
find out about their …

Expectations of the activity: fun, challenges, skills, development …

Motivations: meeting new people, skill acquisition, health …

Abilities/Experiences: competitive club, beginner, school …

Desired learning environment: learning by doing, consistency, 

needs for an emphasis on clear sensory focused instructions … 

External influences: others impact on oneself, support systems, 

 parents, team mates, teacher, doctor, friends, siblings … 

Comfort zone: preferred approach, opportunity to influence change, 

perception of a safe environment ...

1. The person centered 
approach

Remember: Consulting 

the young people you are 

working with gives them 

a sense of ownership and 

responsibility. So don’t be 

afraid to consult them as an 

equal partner in planning, 

implementing and evaluating 

the project. Especially when 

finding out about the young 

people’s expectations,  

also consider the fears  

and contributions of parti-

cipants to help evaluate.

We should always remember to be aware of the needs of the people 

we are describing, talking to or finding solutions for. A general test is 

to consider if you were in the other person’s shoes, how would you like 

to be treated? Or if this situation was applied to someone close to us? 

However the best method is to create an  opportunity for exchange to 

find out what the person really wants. 

Methods could include:

Establishing a “buddy system” where participants have the 

 opportunity to build an honest relationship with each other that they 

can approach and know their specificity (for e.g. Special Olympics 

Programme)

Creating Individual Questionnaires

Providing an anonymous comment basket
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The next step concentrates on two elements: 

Environmental resources: time, space,  

equipment, knowledge … 

Conclusions from 1 – The Person Centered 

Approach

First, as a young leader you need to analyse the 

 situation you are in and consider what resources you 

have available. 

Think about:

Who are you targeting and why?

What are the needs of the 

participants? 

What problem are you trying  

to solve?

Does the surrounding context 

have an impact on what you can do? 

Now that you have thought about 

the individual needs of your par-

ticipants and the reality of the 

resources you have available, the 

next step is to put this information 

into practice and ensure that the 

activity you are creating meets 

these needs. 

2. Interaction 

Focusing on skill develop-

ment enables us to focus on 

ability. Having the objective 

of developing physical ability 

within your activity offers a 

platform for growth to ensure 

the activity is challenging yet 

achievable.

It is time to think of the learning objectives of the 

group as a whole as well as the individuals. It is 

time to create your solution!

Think about: 

Where do you want the participants to go?

What do you want them to learn? 

The inclusive solution that you create is YOUR 

activity. It must meet the needs of YOUR partici-

pants and be relative to the environment that you 

have available to the group of young people you 

are working with. One solution could be that all 

participants take part together through an integra-

tive activity which you have created or adapted. 

Another could mean young people participate in 

a dedicated session that is more specific to their 

individual needs (ensuring that training and sup-

port is offered in the areas needed).

Inclusion refers to a participant’s perception of what inclusion is and 

this will not always mean young people participating together. Solutions 

must be based on the situation, people and context within which you 

find yourself. Remember to use the available resources: 

The Inclusion spectrum Framework

The sTEPs Model 

3. Your inclusive solution

Your inclusive solution 

checklist:

Connect the activity to 

the interests of the young 

people.

Involve the young 

people in the development 

and implementation of the 

entire activity.

Adapt the activity to the 

skills of the young people.

Ensure the activity is 

challenging yet achievable. 

Deliver the activity 

clearly and ensure it is 

understood by all.
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Finally, once your solution has been designed, devel-

oped and delivered, consider if your  activity was 

successful by reflecting back at 1 – The Person Cen-

tered Approach. From there you can work with your 

participants to identify any future improvements.

Think about:

Is the activity challenging enough or suitable for 

my target group?

Are the participants aware of their capacities, their 

skills and can I adapt certain aspects for some indi-

viduals in order to obtain a sequence of little achieve- 

 ments and successes?

Are the participants relating to, engaged in and 

enjoying the activity, does it suit them? Are they con-

centrating, smiling? 

In addition to asking the young people how they found the solution and 

analysing what you thought went well, consider:

Looking at the expectations and fears originally stated by the young 

people. Did the activity meet the expectations of the participants? Did 

you diminish their fears or develop new ones?  

Looking at the group as a whole to recap on group objectives and abili-

ties. Were they met? What are your strengths as a leader? What are the 

opportunities for development?

4. Evaluation 

Remember: If a project 

worked well one year, it 

doesn’t mean you can copy 

and paste it the next year. 

It might not be as effective, 

because the people and 

situation will be different. 

Luckily, you always learn 

and develop from what you 

have done in the past –  

this is why doing an eva-

luation helps!

Evaluation and development are ongoing proces ses, and the activities 

will continue to adapt as the young people progress and the challenges 

they face change. Young people are continually evolving, therefore 

it is important to update our understanding of their needs when plan-

ning and delivering inclusive activities. If you remember to be open, 

approachable and follow the inclusion cycle abilities, you will have 

achieved the four steps to success and become an inclusion champion.

Now it is your turn to open doors and spread the word to the fields!
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Creating inclusive games

The following physical activities were created by the participants of the 

study session Youth opening doors to all abilities. The participants were 

all youth leaders and youth workers interested in the inclusion of people 

with and without disabilities within their own local reality. 

The session was made up in two stages, the first one enabled the 

participants to consider their understanding of sport, disability, inclu-

sion, Europe and a critical reflection of their experience by sharing 

challenges, good practices and looking for future opportunities. In the 

second part, they experienced a game that was 

new to all of them. By going through the learning 

process of a new game themselves, they were lead 

to the creating phase. Each group was given spe-

cific objectives, such as to develop a specific skill, 

and given the task of creating a suitable activity.

Two of the games that were developed have been 

included in this publication as examples of good 

practice. Please bear in mind that the games are 

not meant to be finished products, but should 

serve as inspiration for other youth leaders and 

youth workers.

Part 3

Remember: when creating 

inclusive games, you don't 

have to reinvent the wheel! 

Any sport can be adapted 

to suit different abilities. 

Another idea is to research 

sports that are less known, 

such as “Kinball” or “Aain-

ball”. Try them and you 

may get new ideas for your 

session.
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1. Split the group into 2 teams (Tom & Jerry)

2. Organise the Jerry Team into a circle (this will be the 

“catching area”), with approximately 2 metres between 

each person. The Jerry Team members should sit down 

on their allocated spaces.

3.  Members of the Tom Team should line-up behind the 

start line (this will be the “throwing area”).

4.  With the chalk or tape, mark a track that the throwing 

team needs to follow, from the start line to the finish line.

5. The first person in the Tom Team will be given a ball. 

This person will then throw the ball into the catching area 

and start to move (outside of the Jerry Team) to the finish 

line along the marked track.

6.  The person who catches the ball on the Jerry Team 

has to pass the ball to a team member, the team member 

passes the ball to a further team member and this is repeated until every 

player on the Jerry Team has caught the ball once.

7.  The last Jerry Team member to catch the ball shouts “STOP”. Now play-

ers on the Tom Team, who are moving towards the finish line, have to freeze 

and can only start moving towards the finish line again once the next team-

mate has thrown the ball.

8. When all players in the Tom Team have thrown the ball 3 times, the roles 

of the Teams reverse; the Tom Team become catchers and the Jerry Team 

become throwers.

other considerations to adapt the activity:

For people with a visual impairment: use a guide to voice instruc-

tions, use ring-balls

For people with a hearing impairment: use signals and touch to 

guide the player

For people with a physical disability: provide the players in a team 

with different roles (for eg. a thrower, a runner)

Adaptability with the sTEPs Model:

S pace   

T ask   

E quipment   

P eople  

Tom and Jerry Burns

Equipment: ball, tape or 

chalk (depending on the floor 

surface)

Amount of players: a mini-

mum of ten

scoring: every time one 

player from the Tom Team 

reaches the finish line, the 

team receives two points.

Every time one player of the  

Tom Team has to stop more 

than once on the track before 

crossing the finishing line, 

the Jerry Team receives one 

point.

Harder

design a different path (consider  

curves, size, length)

run backwards, duck style, by jumping,  

rope skipping, run in pairs, on one leg

medicine ball or smaller ball

fewer people

Easier

reduce the size  

of the circle

walk

bigger ball

more people

sTART FInIsH

catching areathrowing area
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1.  Divide the group into two team. Each team 

selects one “seeker”, these are both blind-folded.

2.  The remaining players from both teams mix up 

and arrange themselves to form a human maze. A 

ball is placed somewhere within this maze of people.

3.  The seekers from both teams have to reach the 

ball from opposite sides of the maze, guided by their 

teammates.

4.  The first seeker to reach the ball turns around 

and needs to get back to his starting point with the 

ball while the other seeker chases him/her.

5.  Change the maze at appropriate times to vary the activity

other considerations to adapt the activity:

For people with a visual impairment: use guides to support seekers 

or sounds to guide movement

For people with a hearing impairment: demonstrate the activity

For people with a physical disability: send the seekers into the 

maze on their own, finding the ball and returning to the starting position 

is timed and the objective is to be faster than the seeker from the other 

team or beat your own best time.

If you lack participants to create a human maze, use materials available 

to you, be creative and think ability!

Amazeball

Aim: to find the ball in the 

human maze and your way 

out before the other team 

does, while being blind-

folded. 

Equipment: one ball, two 

blindfolds

Amount of players: a mini-

mum of ten

Adaptability with the sTEPs Model:

S pace   

T ask  

E quipment   

P eople  

S uccess  

Harder

decrease the space  

in the maze

distract attention

smaller ball

more teams

rigid time limit

Easier

increase the space 

in the maze

provide support

jingle ball

one seeker

flexible time

Ball

sTART/FInIsH  
TEAM 2

sTART/FInIsH  
TEAM 1



40

About ENGSO YouthAbout ENGSO Youth

41

ENGSO Youth is the non-profit youth organisation of ENGSO (Euro-

pean Non-Governmental Sport Organisation). We represent young 

Europeans in sports in 40 countries. Our members are national 

umbrella organisations for sport from across Europe. ENGSO 

Youth focuses on the European youth Sport for All sector. We 

promote topics such as sport, health, inclusion, participation, vol-

unteering of young people in European sports, equal opportunities 

and international cooperation.

What is our mission?

To provide support, advice and guidance 

for members who want to establish their own 

youth structure

To work in partnership with the European 

Union, the Council of Europe and other Euro-

pean organisations to represent the voice of 

youth sport

To provide up to date communications and 

good practice to all member organisations

What are our values and principles?

Education through sports: We believe that 

physical activity is not just a public health issue; 

it benefits society by increasing social interac-

tion and community engagement, comprises 

an investment in future generations and offers 

numerous possibilities for non-formal educa-

tion and inclusion.

Co-determination, democratic, participation and inclusion:  

We believe that young Europeans can be unique agents of social 

change and should be involved on all levels of the European social 

environment.

Equal access to health and well-being: We believe that young 

Europeans, regardless of their economic and social status, should 

have equal opportunities and access to healthy lifestyles: sufficient 

physical activity, healthy nutrition and education.

Who are we?

 

How can you get 

involved?

Get to know us!  

Visit our website, join  

our mailing list and 

register for our events!

Engso Youth 

Berlin Office of  

German Sport 

Behrenstraße 24 

10117 Berlin 

Germany

www.youth-sport.net 

info@youth-sport.net 
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“The sports movement can make an important 
contribution to issues of public interest such as social 
inclusion. In this context, professional athletes and 
amateur sport persons, as well as sport clubs, are 
role models for society, especially for young people, 
and other sport organisations and civil society 
organisations dealing with sport also contribute to 
social inclusion in and through sport.”

The Council of the European Union 

Conclusions on the role of sport as a source of and a driver  

for active social inclusion (2010)


